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Research supporting SSR and reading development (Allington, 2001):

1. Successful reading practice develops rapid, flexible word identification skills and strategies (Cunningham & Stanovich, 1998)

2. Successful reading practice is a powerful vocabulary-building strategy (Nagy et al., 1984).

3.  Successful reading practice is a powerful source for world knowledge and core curricular knowledge (Stanovich, 1993).

4. Successful reading practice is a powerful means of developing understandings of complex written-language syntax and text grammars (Chomsky, 1972).

Research on Increasing Reading Volume:  In and Out of School

1. In-school reading volume. In a review of 9 studies lasting a year or longer, Krashen (1993) concluded that increasing in school reading volume had a positive impact on reading performance.  Students who were assigned more reading, or were allotted more time for in school reading, performed as well or better than students who did not have the added reading assigned or time allocated.  In other words, replacing whatever went on in classrooms with added reading time was just as effective as, or more effective than, traditional instruction in enhancing reading comprehension performance.  In addition, NAEP results reveal that at every age level, reading more pages in school was associated with higher reading scores.

2. Out-of-school reading volume.  Anderson, Wilson, and Fielding (1988) conducted what is now considered a classic study on out-of-school reading volume.  Fifth-graders kept logs of the reading they did out-of-school.  Increased time spent reading out-of-school was associated with higher reading achievement.  In addition, NAEP results reveal that more pages for homework each day was associated with higher reading achievement.

3. What research says about the value of in- and out -of-school reading.   Taylor and her colleagues (1990) studied volume of reading of 5th and 6th graders in both in- and out-of-school.  Students averaged 16 minutes a day reading in school and an average of 15 minutes reading out-of-school.  The researchers concluded that the minutes of reading per day in school contributed significantly to individual reading achievement growth, while time spent reading out-of-school did not.

Research on Reading Rewards and Reading Motivation 


While there is a great deal of research on rewards and their effect on motivation, the results to date have been mixed and inconclusive.  For example, in a meta-analysis of the research Cameron and Pierce (1994) concluded that, in general, rewards and incentives do not undermine intrinsic motivation.  Deci and his colleagues (1975), concluded from a series of studies they conducted that rewards had an undermining effect on intrinsic motivation.  None of the existing studies on motivation have looked specifically at the relationship or connection between the reward and the desired behavior.  Gambrell and Marinak (1997) have investigated “the reward proximity hypothesis” which posits that rewards that are linked to the desired behavior will result in increased intrinsic motivation.  In a recent study, Marinak  (2003) found that literacy related rewards (books) did not undermine intrinsic motivation to read, however token rewards did undermine intrinsic motivation to read.  It appears that books and literacy related rewards are more effective than tokens, or unrelated rewards, in developing intrinsic motivation to read.

Three Ways SSR the 4-Blocks Way is Research Based

1. SSR the 4-Blocks Way is instructional in nature.  Teachers guide students in developing strategies for determining which books are appropriate for SSR.  Teachers also guide the development of comprehension and discussion skills during the teacher-student conferences that are an essential part of SSR.

2. SSR the 4-Blocks Way is consistent with findings that increasing the volume of reading results in increased reading proficiency.

3. SSR the 4-Blocks Way demonstrates the value of reading by setting aside time for independent reading.
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